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Trends of Education for Accounting
at the College Level
Marilynn G. Winborne, Ph.D., C.P.A.
Assistant Professor of Accounting
Arlington State College
Arlington, Texas
It could be said that education also has de
veloped from the era of self-motivation, in
which a child learned from his elders the
skills necessary to acquire food and shelter.
These skills were considered to be sufficient.
Education evolved along with the growth of
culture, and as food gathering techniques
advanced to the point of allowing a division
of labor, there appeared artisan-specialists.
Gradually a cult of thinkers could be sup
ported by the community. Education became
specialized—the youth could apprentice him
self to a trade master or to a nonmaterial
producer, a thinker. General education was
left in the hands of the village elders and
consisted of history and religion.
In the days of the city states in Greece,
the youth of Athens was taught gymnastics
and the arts. In the Roman Empire the mas
tery of rhetoric was considered essential for
future politicians, and all were fledgling poli
ticians. During the Renaissance a scholar was
one who could read the works of the Greek
and Roman masters in the original language.
And so it was for many years—a scholar was
one who knew, intimately, the old masters of
literature. Then some bright young men, such
as Galileo, Descartes and Newton, improved
upon and perfected the “scientific method”
of investigation. They opened new doors of
academic inquiry; doors leading to the physical
and social sciences where the learning of the
past became a stepping stone to new dis
coveries. But formal education itself was
mostly unchanged. It was a gentleman’s game,
aimed at increasing the powers of thought—
not of earning a living.
Those who found labor a necessity still ap
prenticed themselves to masters and learned
their trade through practice. Gradually formal
eduation took over some of the skills—art,
music, law, medicine, and so on—and the
youth could learn of these things in schools.
The basic education remained unchanged—
Greek, Latin, philosophy, history, literature.
In this country, broad education fell into
general disfavor and the philosophy of educa
tion became one of teaching specific applica
tions. The classic courses were all right, but
“they won’t earn you a nickel.”
Out of this, the schools of business were
born. Business schools’ speciality was the

teaching of applications of skills to commercial
transactions, the “how’s,” not the “why’s.” The
charge was made that schools of business
sullied the name of education. “Laugh and
play with a B.B.A.” became a national saying.
Business educators hid behind their ivycovered walls and continued their private
empire building. In fact, they felt quite safe
and securely barricaded from the occasional
onslaughts of the liberal arts groups.
Their defenses were shattered by two re
ports made by philanthropic foundations.
Business educators fought for the distinction
to be among the first counted in the group
favoring a liberal business education. Sud
denly one began to hear and read that the
base of business education must be broadened,
liberalized, if the purposes of education were
to be served.
A word of caution, however, The injunction
to “go West, young man” has little meaning
unless the student of history knows Horace
Greeley was speaking to the people in the
eastern section of the United States at the
time of the opening of the American West.
Carried to the extreme an overly zealous
traveler could end his journey at the point
where he started. So it is with the current
cry to liberalize—we must first know where
we are in accounting education.
Very generally, the business curriculum of
a few years ago required a minimum of study
in nonbusiness areas. English, business mathe
matics, a science and outside electives were
the usual solitary, outside requirements. The
courses within the business area included in
troductions to economics, management, law,
typing, letter writing, finance, statistics, mar
keting and accounting. The economics and
finance courses were lumped together and
were frequently indistinguishable. From this
base the accounting student went on into a
heavy concentration of detailed courses. The
student was then supposedly ready to earn his
keep as a junior accountant.
The students of this program were far more
likely to identify Plato as Pluto, the comic
strip dog. They thought Freudian meant dis
honest. They did know accounting techniques
and procedures even without having the
faintest idea who Paciola was, unless an Italian

movie star. Or so it was claimed by the critics
of business education.
“Liberalize.” The cry came from all corners,
including the popular magazines. “Intensify the
study in the liberal arts—educate the students
so they can think for themselves. The tech
niques can be acquired later, on the job.” An
immediate comparison can be made to the
apprentice-master arrangement of the past, but
let’s not discard the current trend with that
alone. First let’s examine the way in which
liberalization has been interpreted and imple
mented in the business curriculum.
A number of schools require over half of
the total work to be outside business. This
work is to include English, algebra and/or
modern mathematics, speech, philosophy, sci
ence, history, government and a social science.
The economics requirements are increased to
three or four courses, including an economic
history and a comparison of economic systems.
In the business area, introductory courses
in statistics, law, marketing, management, fi
nance and accounting are required. This leaves
little time for specialization.
Accounting has been the least criticised for
empire building, for offering repetitive courses.
Accounting has been influenced by the devel
opments in the other business fields and the
business area is, or should be, an integrated
group. Thus accounting has had to choose
certain courses to be sacrificed in favor of
the liberal arts requirements. The question
was which courses are not essential for the
purposes of undergraduate education.
That, in turn, raises the problem of defining
the purposes of an undergraduate curriculum.
John Queenan, President of the AICPA said,
at the 1962 American Accounting Association,
that if the schools would turn out accounting
thinkers, the techniques could be learned in
practice. This is, I believe, the purpose of an
undergraduate program in accounting—to give
the student the background in theory neces
sary to provide a fertile breeding ground for
original accounting thought.
The current trends in accounting seem to
be in this direction. The accounting course
groups are under examination to determine
the relative emphasis to be placed upon theory
and technical procedures. There seems to be
a growing movement to give an overall ap
proach to each section of accounting study.
The movement is slow and painful to many,
but it is present. Evidence of the trend is
found in the growing use of case studies and
management games in accounting courses as
well as the more frequent inclusion of business
applications of accounting in texts.
The implementation of this philosophy has
led some and is leading others to the specific
introduction of theory in the elementary course.

The conflicting theories are presented and a
critical analysis undertaken. The differences
in the financial statements produced by var
ious theories are explained. From this founda
tion, the student is taken quickly through the
recording techniques. Throughout, the student
is presented with decision-type problems which
utilize his recently acquired accounting skills.
Intermediate accounting stresses techniques
and procedures more than elementary but de
cision problems are used and are of a more
complex nature. At this level the student has
become familiar with the decision making
process. Cost accounting is conducted in the
same manner: the uses and applications of
cost accounting techniques are introduced first
and the details follow.
The senior accounting student has been in
troduced to the basic theories of accounting,
practical applications of accounting supplied
data and the fundamental process of decision
making. The knowledge of the foundations of
accounting and the ultimate uses of his work
permits the student to grasp the techniques
and procedures (the intermediate steps) in
a much shorter period of time.
There doesn’t seem to have been much
done to tax and auditing. They are presented
as exercises in memory. The changes in the
core courses will require, in time, a re-exam
ination of the traditional cookbook approach.
In auditing, the student will know the results
of the various theories, the student will be
familiar with the requirements of decision
making. A course in the philosophy and ethics
of auditing will meet the liberalized require
ments for a baccalaureate degree in account
ing. To be consistent, the introduction to
Federal Income Tax should present the over
all rules and the major impact areas. The stu
dent would know the general tax approach
and the necessary references for answers to
specific problems.
The new area in accounting is that of the
high speed computers. A number of schools are
offering computer courses but there is little
homogeneity in subject matter. Some teach
programming of a specific computer, others
teach general programming techniques. Some
believe the undergraduate accounting student
should not learn programming per se but
should be shown how a computer fits into
the over-all accounting system. With this in
mind, the courses are developed along the lines
of source and application of data, an account
ing systems course pivoting around a com
puter instillation. These courses can be and
are implemented with decision problems.
A computer course must also hold in mind
the auditing function of accounting. To audit,
the student must be given a means by which
(Continued on page 12)

and a refund claimed for that year, assuming
he had not received the full investment credit
for that year.
In the event Section 38 property is disposed
of before the end of its estimated useful life,
certain recapture provisions apply. Not only
could the tax for the year of disposition be in
creased, but any carryback or carryover of
unused credits might need adjustment. Further
comments on this point will be made in the fu
ture.
Only the very general provisions of the in
vestment credit have been covered here but
you can see that it may affect many taxpayers.
It may also require the filing of claims for re
fund, particularly for years ending after De
cember 31, 1961, where purchases were made
after that date but where the income tax re
turn had been prepared before the change in
the law. There are many situations, including
that of leased property, which have not been
discussed which may be covered in a future
article. The point is that the credit must be
considered and that in the event it may have
been overlooked, returns should be reviewed
for possible adjustments.

(continued from page 10)
he can communicate with programmers; a
means by which he can examine the precision
of the computer program. To function effec
tively in management services, the student
must be aware of the needs of management.
The computer course will draw upon the past
studies in decision making and introduce the
theories of computers and flow charting.
This liberal approach to accounting educa
tion will produce students at the baccalaurate
level who have a broad view of the accounting
function. The student will be aware of the
needs of management as to information and
control. The student will know the founda
tions upon which current accounting rests
and will be aware of the need to develop a
cohesive body of theory. The accounting stu
dent will have been exposed to his place within
the business community.
It cannot be said that the purpose of this
program is to produce CPAs only. On the
contrary, the CPA candidate will have another
year, at least, in front of him, a year of courses
directed toward the CPA examination require
ments; a year of specifics, of details. The
specific procedures might be learned on the
job instead of in school. The student will need

the pragmatic approach to accounting from
some source.
Why not use the apprentice-master ap
proach? What better place to learn practice
than from a practitioner?
Accounting is composed of two arms, theory
and practice. They must work together if
progress is to be made. The schools can teach
the theory and furnish the student with an
overall view of accounting’s place in business.
Practice can furnish the fine-line details of
procedures and practices.
Education must be careful not to go “too
far west” and liberalize accounting out of the
curriculum. The point of balance can be found
only when practitioners and educators work
together to produce a sound accounting cur
riculum.
Some assert that the key to the ideal cur
riculum is a program in which certain time
is allowed for each student to work in business
or for a CPA firm. One form of the plan is for
the work to be on a rotating basis with two
students alternating between school and job.
Another form is for longer, unbroken work
periods. The adherents of each plan do not
take into consideration the four-year time
limitation. A five year program would allow
for the internships but the additional course
offerings would be severely limited.
Still others argue that the answer will be
found by creating professional schools of
accountancy, such as those for law and medi
cine. The student would undergo three years
of liberal education and enter the professional
school for two or three years of additional
study.
These suggestions have one thing in com
mon—they require at least one additional year
of formal education. These programs strive
to produce students who know the basic con
cepts of accounting and who are well aware
of the practical aspects of applied accounting.
If the jobs available to these students are
commensurate with the additional time, the
additional years will become popular with the
students.
The four year program, as it is being re
written, and the five year programs will pro
duce graduates who can think through a
problem and who will think, and that is the
trend of accounting education at the college
level. Are the practitioners ready for these stu
dents?
A paper presented at the joint annual meeting
of AWSCPA-ASWA in New York, September,
1962.

